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used the onl ine  for um for  s tudent  learn ing.   This  gu ide i s  meant  to  provide best 
pract ices  in  onl ine  pedagog y and examples  of  what  i s  needed to get  an onl ine 
course  ready for  s tudents.   With a  b i t  of  ef for t  and creat iv i ty,  you can create 
a  successfu l  onl ine  learn ing exper ience for  s tudents  that  achieves  your  des i red 
course  outcomes.      
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creating an ef fec t ive syllabus:
t h e  m o r e ,  t h e  b e t t e r

contents:

I f  you have created sy l lab i  for 
face- to-face  courses,  then you 
know that  th is  document  ser ves 

as  the “contract”  between you and 
your  s tudents.   You wouldn’t  want  to 
enter  into an ag reement  that  i s  vague 
and lack ing spec i f ics,  r ight?   The same 
goes  for  your  s tudents ;  they need to 
know the deta i l s  of  your  course  so 
there  i s  no confus ion regard ing any 
aspect ,  f rom g rading to  deadl ines  to 
expectat ions.   Remember,  onl ine  s tu-
dents  don’t  have the oppor tuni ty  to 
rece ive  in-person c lar i f ica t ion that  of -
ten occurs  dur ing that  f i rs t  meet ing of  
face- to-face  courses.  For  many,  th is 
may be the i r  f i r s t  onl ine  course,  so 
creat ing an over ly-deta i led sy l labus  i s 
one way to  ease  any anxiety  re la ted to 
a  new learn ing for um.  Repet i t ion and 
redundancy i s  good.  
	 The sy l labus,  whi le  provid ing 
necessar y  g rading and ass ignment  in-
for mat ion,  should a l so be cons idered 
the “road map” for  the course.   S tu-
dents  wi l l ,  a t  f i r s t ,  be  unfami l iar  wi th 
the layout  of  the onl ine  c lassroom; 

provide them guidance in  f inding the 
d i f ferent  components  of  the course.  
I f  you wi l l  have lectures  in  one sec-
t ion,  and tes ts  in  another,  expla in  th is, 
and how the two re la te.   I f  us ing a  web 
s i te  outs ide  of  Moodle,  d i rect  them to 
i t  in  the sy l labus.  
	 Take a  c lose  look at  your  face-
to-face  sy l lab i  and cons ider  any lan-
guage that  may be mis interpreted .   For 
instance,  the  ter m “par t ic ipat ion” can 
be vague.   What  i s  “par t ic ipat ion” 
when i t  comes to  an onl ine  course?   I f  
i t ’s  a  cer ta in  number  of  posts,  what 
const i tutes  an acceptable  post  -  word 
count?   Content?   Being consc ious  of  
quest ions  that  ar i se  regard ing the sy l -
labus  in  face- to-face  courses  can he lp 
you craf t  a  bet ter  document  for  your 
onl ine  s tudents. 
	 The sy l labus  wi l l  be  the one doc-
ument  most  used by s tudents ;  be  thor-
ough.   I f  you can ant ic ipate  and an-
swer  many common quest ions  v ia  the 
sy l labus,  s tudents  are  l ike ly  to  beg in 
the course  fee l ing conf ident  and pre-
pared.  

...online students don’t have the 
opportunity to receive in-person 

clarification that often occurs 
during that first meeting 
of  face-to-face courses...

“
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online syllabus checklist
When creating your online course syllabus, we recommend the following format:

□  Course title and Number
	 Credit hours
	 Term
	 Vermont Technical College Online

□  Instructor’s contact information 
	 Name 
	 Email
	 Office location
	 Phone
	 Virtual office hours (online availability for live help)

□  Course Description
	 Should be more detailed than the course catalogue

□  Course Objectives/Learning Outcomes
	 Focus on skills, abilities, application of  materials

□  Course Activities
	 A delineation of  the types of  learning activities included in the 			 
	 course, such as: 
		  Readings
		  Presentations
		  Quizzes
		  Exams
		  Discussions
		  Research Paper/Projects
		  Homework Assignments
		  Etc.

□  Required Texts/Resources/Software
	 Suggestions for where to purchase can be helpful

online syllabus checklist
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□  Technical Requirements
	 Hardware
	 Software
	 Skill prerequisites
	 Link to IT support page

□  Grading
	 Explain all assessment types used and include percentages/points/weight
	 How to submit an assignment (Moodle, email, etc.)	
	 Scales used (A=, B=, etc.)
	 Expected feedback response time from instructor	
	 Make-up and Late work policy
	 Vermont Tech Academic Honesty Policy

□  Participation and Attendance Standard
	 Student log in expectations
	 Define quality participation
	 Postings per week

□  Classroom Conduct
	 Define your “netiquette” standards
	 Harassment Policy

□  Course Navigation and Sequence
	 Course layout and time line
	 Weekly structure: assignment sequence, what constitutes a week, etc.
	 When assignments are to be completed
	 Where to post materials
	 Where to find resources, etc. 
 

online syllabus checklist
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□  Weekly/Topic Schedule
	 Topic/Learning Objective covered
	 Readings
	 Lecture Materials
	 Discussion Questions
	 Assignments/Assessments (give specific due dates)
	 Additional Resources

□  Learning Support Services
	 Library 
	 Center for Student Success

□  Other Resources and College Policies
	 Dropping the course
	 Incompletes
	 Academic Honesty
	 ADA Statement
	 Accessibility Policy

online syllabus checklist
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Remember that while you may pro-
vide specific directions and dates 
for assignments or required course 
components within Moodle, it’s im-
portant to ensure your syllabus is 
up to date.  Because this is the one 
document that will be most acces-
sible, it’s possible students will rely 
on this for due dates and specifics.  



course layout andesign
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C reating an onl ine  course  wi l l 
require  a  g reat  dea l  of  p lan-
ning on your  par t .   Even i f  you 

teach the course  in  a  face- to-face  set -
t ing ,  making the t rans i t ion to  onl ine 
de l iver y  i sn’t  as  s imple  as  putt ing a l l 
of  your  mater ia l s  onl ine.   However,  i f  
you have a  major i ty  of  your  resources 
in  d ig i ta l  for mat ,  you are  wel l  on your 
way.  
	 One of  the g reates t  cha l lenges 
of  teaching onl ine  i s  the  lack of  syn-
chronous d ia logue and personal  inter-
act ion.   As you beg in to  th ink about 
how you wi l l  des ign your  course,  con-
s ider  what  i t  i s  you want  your  s tudents 
to  g a in  f rom the c lass.   Look at  your 
learn ing object ives  -  i f  you have taught 
th is  c lass  in  a  face- to-face  set t ing ,  con-
s ider  the act iv i t ies  you use  to  achieve 

these  object ives.   I t ’s  l ike ly  that 
these  may not  d i rect ly  t rans la te 
to  an onl ine  set t ing ,  however, 
wi th  some creat iv i ty,  you can 
create  an exper ience equiva lent 
to  that  of  the c lassroom.  
	 Before  you beg in moving 
a l l  of  your  power  points  and lec -
ture  notes  to  Moodle,  another 
cons iderat ion i s  course  layout .  
Keep in  mind that  your  Moodle  page 
i s  now the “c lassroom,” and should be 
organized for  eff ic iency,  c lar i ty,  and 
cons is tency.    
	 The focus  of  any course,  be  i t 
face- to-face  or  onl ine,  i s  the  s tudent 
exper ience.   Creat ing an engag ing ,  s tu-
dent-centered onl ine  course  i sn’t  easy, 
but  the fo l lowing s teps  can he lp s teer 
you in  the r ight  d i rect ion.  

1 . Gather your cur rent  materials  and resources
Round up a l l  of  your  mater ia l s  for  the course.   This  can inc lude your  sy l -

l abus,  learn ing object ives,  c lass  handouts,  r ubr ics,  pro ject  gu ide l ines,  e tc.   Con -
s ider  the i r  cur rent  use  in  the course,  and whether  they would be appropr ia te  for 
the onl ine  for um.   Remember,  not  a l l  act iv i t ies  wi l l  t rans la te  wel l  into the  onl ine 
c lassroom.  Making an ex is t ing face- to-face  act iv i ty  “f i t”  s imply  because i t ’s 
there  i s  of ten a  mistake that  f i r s t - t ime onl ine  instr uctors  make.   Be ing open to 
creat ing new learn ing exper iences  ta i lored to  the onl ine  c lassroom is  impor tant .

initial steps for designing your course[ ]
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2 .Analyze

Consider  your  target  audience for  the course.   Wi l l  you be working wi th 
adul ts  who are  ba lanc ing a  career,  fami ly,  and school?   How would th is  af fect 
your  course?   Perhaps  you are  working wi th s tudents  f rom other  s ta tes  -  keep 
in  mind they may be in  a  d i f ferent  t ime zone.   Next ,  cons ider  yourse l f  as  an in -
s t r uctor  -  what  k ind of  t ime are  you wi l l ing  to  commit  for  course  creat ion and 
ins tr uct ion?   A common misconcept ion i s  that  onl ine  courses  are  less  work for 
both the s tudent  and instr uctor.   This  i s  not  the case.   Remember  that  there  i s  no 
face  t ime wi th these  s tudents,  so  your  interact ion wi th them comes in  the for m 
of  deta i led feedback and wr i t ten communicat ion.   This  can be t ime-consuming.  
F ina l ly,  cons ider  the  resources  ava i lab le  to  you.   How wi l l  you conver t  any ma-
ter ia l s  for  onl ine  de l iver y?   How wi l l  you gather  new mater ia l s?   What  k ind of  
technolog y i s  ava i lab le  to  you?   A carefu l ,  mul t i - faceted ana lys i s  can he lp you 
deter mine how prepared you are  to  move forward wi th your  course.  

3.Revisi t  lear ning objectives and goals

While  you may a l ready have a  set  of  learn ing object ives,  c lose ly  cons ider 
how they wi l l  be  addressed wi th in the context  of  the onl ine  c lassroom.  I f  you 
have yet  to  wr i te  learn ing object ives,  remember  that  they are  meant  to  be s ta te -
ments  of  what  s tudents  wi l l  be  able  to  demonstrate  by the end of  the course  or 
uni t .   Don’t  be  too nar row or  broad in  your  s ta tements.   Clear  object ives  wi l l  act 
as  the  out l ine  for  act iv i t ies  and resources  as  you bui ld  the course.      

4.Match activi t ies  to lear ning objectives
Once you have your  learn ing object ives  f ina l ized ,  wr i te  down cor respond -

ing act iv i t ies,  readings,  v ideos,  e tc.  that  wi l l  be  used to  he lp s tudents  achieve 
that  object ive.   I f  you can’t  l ink a  resource or  act iv i ty  back to  a  spec i f ic  learn ing 
object ive,  you may want  to  quest ion i t s  re levance to  the course.   As you make 
your  l i s t ,  be  aware  of  the var ied act iv i t ies  ava i lab le  to  you in  Moodle.   Us ing the 
Course  Object ives  Planning Matr ix  (see  document  1 .1)  can he lp you p lan your 
uni ts.             

initial steps for designing your course[ ]
*Find helpful  planning documents 

at  the end of  this  resource
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5 .Design a Unit  of  Study Plan

Once you have mapped out  your  learn ing object ives  and act iv i t ies,  for-
mal ize  your  uni ts  by  creat ing a  Uni t  of  Study Plan (see  document  1 .2) .   This  wi l l 
help you expound upon your  s tudent  tasks  and assessments  whi le  p lanning your 
teaching act iv i t ies.   Creat ing a  set  of  Guid ing Essent ia l  Quest ions  may a lso be 
a  g reat  way to  generate  for um discuss ion topics.   Whi le  these  d i f fer  f rom your 
l earn ing object ives,  they  are  quest ions  that  s tudents  should be able  to  answer 
once they have successfu l ly  achieved the learn ing object ives.  Al though th is  s tep 
may seem much l ike  #4,  th is  i s  where  you become more deta i led regard ing s tu -
dent  tasks  and assessments.       

6.Assess for  balance
Now that  you have your  uni ts  mapped out ,  your  act iv i t ies  l inked to the 

learn ing object ives,  and your  s tudent  tasks  def ined,  you should assess  how ba l -
anced your  course  i s.   Creat ing a  successfu l  onl ine  c lassroom requires  a  ba lance 
of  teacher-centered and s tudent-centered learn ing act iv i t ies  and assessments.  
One mistake of ten made by those new to onl ine  instr uct ion i s  the  des i re  to  mere -
ly  “present”  the mater ia l s  to  s tudents.   The expectat ion i s  that  s tudents  wi l l  l earn 
s imply  by exposure.   Remember,  onl ine  s tudents  don’t  have the luxur y  of  get t ing 
immediate  c lar i f ica t ion of  ideas  and concepts.   They need t ime to work wi th the 
mater ia l ,  and the creat ion of  more s tudent-centered learn ing i s  essent ia l .  
	 A ba lanced course  a l so cons is ts  of  var ied assessment  s t ra teg ies.   Provid -
ing ample  oppor tuni t ies  for  for mat ive  and se l f -assessment  wi l l  g reat ly  encourage 
your  s tudents  and he lp them (and you)  g auge the i r  leve l  of  understanding.   Whi le 
summat ive  assessments  are  of ten s t i l l  needed,  f requent  checks  for  understanding  
wi l l  provide good d i rect ion for  s tudents.             

7.Begin bui lding your course in Moodle
Now that  you are  comfor table  wi th the p lan for  your  course,  beg in bui ld -

ing  the act iv i t ies  and resources  in  Moodle.   As you work on your  course,  refer-
ence the Qual i ty  Matters  Rubr ic  Standards  (see  document  1 .3) .   This  r ubr ic  pro -
v ides  a  comprehens ive  approach to deve loping and assess ing a  qua l i ty  course.   I t 
may be usefu l  to  ask a  co l league to  assess  your  course  us ing the r ubr ic  to  he lp 
ident i fy  areas  for  improvement .    

initial steps for designing your course[ ]
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suggestions for course layout[ ]
W hen students  enter  the  onl ine  c lassroom, they expect  to  eas i ly  nav ig ate 

the course  and f ind mater ia l s  wi th  l i t t le  ef for t .   I f  you have created a 
comprehens ive  sy l labus,  p lanned your  uni ts,  and matched your  act iv i -

t ies  to  learn ing object ives,  the  mater ia l  in  the course  wi l l  f low wel l .   But ,  there 
are  a  few other  th ings  you can do to make v iewing and access ing content  a  b i t 
eas ier  for  your  s tudents.   Remember,  the  screen i s  the i r  window into the c lass -
room, so anyth ing you can do to keep i t  “c lean” wi l l  he lp  a l lev ia te  confus ion and 
wi l l  increase  eff ic iency.   

•Use “Week 0” Wisely•
The ver y  top sect ion in  your  Moodle  course  i s  refer red to  as  “Week 0 .”  
This  sect ion i s  a lways  d isp layed at  the  top leve l ,  and should be used for 
essent ia l  course  infor mat ion such as :  contact  infor mat ion,  course  sy l labus, 
impor tant  course  documents,  e tc.   P lace  any documents  or  infor mat ion 
that  a  s tudent  wi l l  regular ly  access  in  th is  sect ion.   You should a l so make 
use of  the “News for um” for  course  announcements.     

•Be Consistent•
Firs t  and foremost ,  be  cons is tent  in  your  course  layout .   Regardless  of  how 
you choose to  order  your  mater ia l s,  creat ing a  predictable  and repl icable 
pattern of  weekly/topic  layout  i s  impor tant .   S tudents  become fr ustra ted 
when they have to  spend t ime t r y ing to  navig ate  mater ia l s  that  aren’t  or-
dered in  a  coherent  manner.   Be cons is tent  in  your  p lacement  of  recur r ing 
act iv i t ies ;  use  the  same font  s ize  and color  for  labe ls.   S tudents  a l so expe-
r ience anxiety  a t  the  s tar t  of  a  new course  when they have to  spend t ime 
re- learn ing the course  layout  of  a  new instr uctor.   When poss ib le,  be  con-
s is tent  in  your  layout  across  a l l  courses  taught .   Confer r ing wi th col leagues 
regard ing the i r  course  layout  s t r ucture  i s  a l so a  g reat  idea .   The goa l  i s  to 
create  a  cons is tent  v isua l  and navig at iona l  exper ience for  s tudents  in  a l l 
courses  and prog rams.        

. . . the screen is  their  window into 
the classroom.. .keep i t  “clean”. . .“ ”



•Use Labels•
Instr uctors  of ten “dump” many f i les  into a  week and assume that  s tudents 
wi l l  know what  to  do wi th them.   Think of  any verba l  d i rect ions  you would 
g ive  in  c lass  regard ing a  par t icu lar  resource -  these  should t rans la te  into 
wr i t ten d i rect ions  for  your  onl ine  s tudents.   The “ labe l”  resource in  Moo-
dle  i s  the  best  way to  add text  or  images  to  the f ront  page of  your  course.  
With labe ls,  you can a l ter  text  s ize,  co lor,  and font ,  thus  a l lowing for  g reat -
er  c lar i ty  around par t icu lar  par ts  of  the course.  The be low image shows 
labe ls  (bold text )  and how they can he lp provide d i rect ion and s tr ucture.        

suggestions for course layout[ ]

For a  growing l ibrar y of  Moodle 
resources and tutorials ,  please 
visi t  the VTC suppor t  s i te :  

suppor t .vtc .edu 
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Breaking your  resources  and act iv i t ies  into “chunks” or  g roups makes  con-
tent  more v isua l ly  log ica l .   I f  you have severa l  readings  for  a  topic,  g roup 
them.   I f  you have an ass ignment  cons is t ing of  severa l  f i l es/resources, 
g roup them.   You can then create  separat ion by us ing labe ls.   When g roup-
ing ,  be  cons is tent  in  your  approach and p lacement  -  i f  you put  a  for um at 
the  bottom of  week 1 ,  p lace  the week 2  for um in the same locat ion.   The 
image be low shows a  uni t  broken into the fo l lowing “chunks :”   Uni t  objec -
t ives  + readings,  lecture  mater ia l s  + quiz ,  uni t  ass ignment ,  and uni t  for um.           

•“Chunk” Infor mation•

suggestions for course layout[ ]10



•Avoid Distract ions•
Because s tudents  are  l i tera l ly  one c l ick  away from exi t ing your  course,  the 
threat  of  los ing the i r  a t tent ion to  d is t ract ing e lements  i s  h igh .   Though 
i t  may be tempt ing to  add images  to  the  f ront  page of  your  course  for 
aesthet ic  purposes,  they can actua l ly  be d is t ract ing ,  and even off -putt ing.  
Large images  can s low load t ime,  and increase  the s ize  of  the  page,  making 
for  more scro l l ing  when f inding mater ia l s.   Now,  you may have images  re -
quired for  learn ing act iv i t ies,  but  those can be added as  f i les  or  a  new page 
of  the course  that  s tudents  c l ick  to  v iew.  
	 Onl ine v ideos  are  a l so an integ ra l  par t  of  many courses.   S i tes  l ike 
YouTube,  which are  popular  resources,  can present  the i r  own set  of  d is -
t ract ions :  ads,  appea l ing content ,  e tc.   When poss ib le,  embed these  v ideos 
in  the course,  so  s tudents  aren’t  leav ing Moodle  to  watch them.   I f  you 
s imply  g ive  a  v ideo l ink ,  s tudents  may get  s idetracked by other  v ideos 
hosted on that  s i te.             

Whi le  having many f i les  i s  not  a  bad th ing ,  le t t ing them take up prec ious 
f ront  page space i s.   Keep in  mind that  some s tudents  may be access ing 
the course  f rom a  mobi le  device  or  s lower  computer,  so  keeping your  f ront 
page as  “c lean” as  poss ib le  wi l l  he lp  increase  load t ime and wi l l  he lp  e l imi -
nate  excess ive  scro l l ing.   When poss ib le,  add fo lders  to  your  course,  p lac -
ing re la ted f i les  wi th in  i t .   If  you have four pdf  ar t ic les that can be g rouped, 
place them in a folder.  This only takes up one line of  space, as opposed to four.          

•Use Folders•

Once you have g rouped and labe led your  mater ia l s,  make sure  to  l i s t  them 
in the order  that  they should be v iewed.   With some s imple  moving ( lef t  or 
r ight ) ,  you can he lp create  a  v isua l  “path” for  the complet ion of  mater ia l s.  
The fo l lowing image shows how spac ing can create  a  s t rong v isua l  sense 
of  order.  

•Create Order  for  Materials•

suggestions for course layout[ ] 11
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teaching online:tips

the lounge - just as you 
create forums 

for announcements and discussions, why not 
set one up for general conversation?  This fo-
rum may foster relationship building and can 
serve as a social “hang out” for your students.  
It can also help prevent off-topic posts in your 
academic forums.

pdf  vs. doc - when pos-
sible, post-

ing documents as pdf  files is best.  Word docu-
ments can lose formatting between systems, be 
easily altered, and also require the user to have 
Word installed.  Pdf  files retain formatting and 
can’t be altered as easily.  Pdf  files can also be 
compressed for faster opening time.  To con-
vert a word document to a pdf, simply open the 
file in word, choose save as, and select pdf.      

attention! - keeping your 
students’ atten-

tion in an online classroom can be a challenge.  
Keep your videos, lectures, podcasts, etc. short.  
Chunking information into 10-15 minute pieces 
will help keep students from drifting or not fin-
ishing altogether.  It’s also easier for students  who 
access the course for shorter periods of  time.  

presence - be regular but per-
sonal in your pres-

ence in online discussions.  Students can tell 
when an instructor is simply posting to give the 
appearance of  being present.  While you can 
not reply to every post, be thoughtful and per-
sonal in your feedback when you do.  Address 
the student by name, and avoid comments that 
simply affirm their response - encourage critical 
thinking when possible.  

stay put - keep as much of  
your content in Moo-

dle as possible.  Having students use too many 
“pieces” can create disorder and frustration.  
When students will need to navigate away from 
the course, have links open in new windows so 
their Moodle session remains open.  Providing 
a master list of  outside resources can also help 
keep students organized.    

icebreaker - begin cours-
es with some 

form of  introductory activity.  This is especially 
important in online courses where there is a lack 
of  face-to-face interaction.  You can also use it 
to introduce any special needs for the course 
such as schedule, technology, etc.  Encourage 
(but don’t require) photos for a more personal 
atmosphere.

rubrics - when possible (and 
practical), use rubrics for 

learning activities.  It’s best practice to provide 
students the rubrics before beginning the activ-
ity.  A clear, concise rubric can even make grad-
ing faster!  

accessibility - as you 
create your 

materials, keep accessibility in mind.  The more 
you can do up front, the better.  Provide cap-
tions and descriptions for images, provide writ-
ten transcripts for voice narrations, etc.    
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Unit  of  Study Plan
Unit :

Learning Object ives :

Guid ing Essent ia l  Quest ions :

Knowledge Gained: Ski l l s  Gained:

Student  Perfor mance Tasks :  (products )

Other  Assessments :
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Teaching and Learning Act iv i t ies :  

Unit  of  Study Plan

1.2



1.1 Instructions make clear how to get started and where to find various course components.
1.2 Students are introduced to the purpose and structure of the course.
1.3 Etiquette expectations (sometimes called “netiquette”) for online discussions, email, and other forms of communication are stated clearly.
1.4 Course and/or institutional policies with which the student is expected to comply are clearly stated, or a link to current policies is provided.
1.5 Prerequisite knowledge in the discipline and/or any required competencies are clearly stated.
1.6 Minimum technical skills expected of the student are clearly stated.
1.7 The self-introduction by the instructor is appropriate and available online.
1.8 Students are asked to introduce themselves to the class.

2.1    The course learning objectives describe outcomes that are measurable.
2.2    The module/unit learning objectives describe outcomes that are measurable and consistent with the course-level objectives.
2.3    All learning objectives are stated clearly and written from the students’ perspective.
2.4    Instructions to students on how to meet the learning objectives are adequate and stated clearly.
2.5    The learning objectives are appropriately designed for the level of the course.  

3.1    The types of assessments selected measure the stated learning objectives and are consistent with course activities and resources.
3.2    The course grading policy is stated clearly.
3.3    Specific and descriptive criteria are provided for the evaluation of students’ work and participation and are tied to the course grading policy.
3.4    The assessment instruments selected are sequenced, varied, and appropriate to the student work being assessed.
3.5    Students have multiple opportunities to measure their own learning progress.

4.1    The instructional materials contribute to the achievement of the stated course and module/unit learning objectives.
4.2    The purpose of instructional materials and how the materials are to be used for learning activities are clearly explained.
4.3    All resources and materials used in the course are appropriately cited.
4.4    The instructional materials are current.
4.5    The instructional materials present a variety of perspectives on the course content.
4.6    The distinction between required and optional materials is clearly explained.

5.1    The learning activities promote the achievement of the stated learning objectives.
5.2    Learning activities provide opportunities for interaction that support active learning.
5.3    The instructor’s plan for classroom response time and feedback on assignments is clearly stated.
5.4    The requirements for student interaction are clearly articulated.

6.1    The tools and media support the course learning objectives.
6.2    Course tools and media support student engagement and guide the student to become an active learner.
6.3    Navigation throughout the online components of the course is logical, consistent, and efficient.
6.4    Students can readily access the technologies required in the course.
6.5    The course technologies are current.

7.1    The course instructions articulate or link to a clear description of the technical support offered and how to access it.
7.2    Course instructions articulate or link to the institution’s accessibility policies and services.
7.3    Course instructions articulate or link to an explanation of how the institution’s academic support services and resources can help

students succeed in the course and how students can access the services.
7.4    Course instructions articulate or link to an explanation of how the institution’s student support services can help students succeed and

how students can access the services.

8.1    The course employs accessible technologies and provides guidance on how to obtain accommodation.
8.2    The course contains equivalent alternatives to auditory and visual content.
8.3    The course design facilitates readability and minimizes distractions.
8.4    The course design accommodates the use of assistive technologies.
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